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PRINCIPAL COMMENTS 

As principal of Janet Berry Elementary School, I am presenting the Wisconsin School Counseling Program Accountability Report 

(WSCPAR). Janet Berry takes pride in the integral role the School Counseling Program (SCP) has within the school setting. At the elemen-

tary level, the SCP is aligned to the Appleton Area School District (AASD) School Counseling Scope and Sequence, the Wisconsin Compre-

hensive School Counseling Model (WCSCM), and the American School Counseling Association (ASCA) Mindsets and Behavior standards 

to ensure students academic, personal/social, and career based learning needs are addressed and supported through the SCP. 

 

The school counselor plays a key role on many teams, committees, as well as student groups within and outside the school setting. This in-

cludes: Positive Behavior Intervention and Support (PBIS) team, Tier 3 training, Check-in/Check-out (CICO) process, tracking of Office 

Discipline Referrals (ODRs), the Student Services Team (SST), Social Academic Intervention Groups (SAIG), Safety Patrol, Peer Helpers, 

and Peer Ambassadors. 

 

I would like to outline three specific examples that the school counselor has done to impact academic, social/emotional student growth, career 

based learning, and the overall school climate. The school counselor has been a strong contributor on the school PBIS team. She has facilitat-

ed communication as it relates to the role out of our beginning of the year activities as well as our ongoing incentive program and data analy-

sis. The school counselor took the initiative this year to capture much of our behavioral station content into a video format that can be easily 

accessed by staff and reviewed for reinforcement purposes. She has organized the structure of our all school assemblies to include informa-

tive skits performed by students that emphasize a key behavior within the safe, responsible, and respectful framework. The school counse-

lor’s greatest impact comes from her day to day interaction with staff and students as well as her commitment and involvement with key 

functions and committees within the school setting. She has been an invaluable resource for staff who are working with students displaying 

behavioral or emotional challenges. The school counselor has her fingerprints on those functions that are having the biggest impact on our 

school culture and our students. She has gained the trust within our building that extends from students to staff to parents. Lastly, the school 

counselor has worked with a staff member to facilitate the career based learning components and to provide a meaningful experience for the 

students who participate. This information was also presented to staff and elements of career based learning are implemented in classrooms. 

SCHOOL CLIMATE AND SAFETY 

The expectations at Janet Berry include being responsible, 

respectful, and safe. The school counselor supports the 

PBIS framework throughout the school community, during 

classroom lessons, and when meeting with students during 

small group or on an individual basis. Through the PBIS 

committee, the school counselor assists in tracking and 

monitoring student ODRs in the form of both majors (sent 

home to parents) and minors (documented evidence). This 

data is reviewed by the PBIS committee monthly and twice 

monthly at CICO meetings based on student specific crite-

ria. Additionally, the school counselor collects and reviews 

data using a school-wide climate survey.  

 

Description of Graph #1 

The top graph to the left indicates the percentage of stu-

dents in grades 3-6 that identify with how safe they feel at 

school. This survey was issued twice to students; in the fall/

winter and again in spring. As noted, there was a decrease 

of 5% in students that strongly agree they feel safe at 

school, but there is an increase of 9.3% in students that 

agree they feel safe at school. There is an overall increase of 

4.2% percent in students agreeing and strongly agreeing     

 they feel safe at school.  

 

Description of Graph #2 

The bottom graph to the left indicates the number of stu-

dents in grades K-6 that received major ODRs, during the 

2015-2016 school year as well as during the 2016-207 

school year. The data indicates that there was a decrease in 

the total number of major ODRs from 154 in 2015-2016 

school year compared to 147 in 2016-2017 school year. Ad-

ditionally, there was a decrease in the number of ODR’s 

related to physical aggression from 100 in 2015-2016 to 84 

in 2016-2017. During the 2016-2017 school year, the school 

counselor and principal implemented more restorative jus-

tice practices when meeting with students receiving a major 

ODR and specifically, students that were demonstrating 

physical aggression towards peers. The school counselor 

also continued to teach positive coping skills and verbal 

strategies to all students during whole group lessons to focus 

on reducing physical contact with peers. Lastly, the school 

counselor worked with Peer Helpers to assist students dur-

ing recess with facilitation of positive and safe play skills 

and activities.  



STUDENT RESULTS 

As part of the SCP, data is used to track student growth and progress as well as effectiveness of programming in the three counseling 

domains: academic, personal/social, and career. The school counselor utilizes both ASCA Mindsets and Behaviors and WCSCM 

standards when providing instruction to whole group, small group, and/or when delivering individual counseling to students.  

 

Academic ASCA M 1: Belief in development of whole self, including a 

healthy balance of mental, social/emotional, and physical well-being.  

B-SMS 7: Demonstrate effective coping skills when faced with a problem. 

WCSCM A.1  Demonstrate an understanding of and responsibility for 

self as a learner.  

The school counselor met monthly with the principal and school social 

worker to track attendance concerns for students in grades K-6, specifi-

cally the number of health room visits for a group of students. The school 

counselor worked with seven targeted students, teachers, parents, and 

office staff to reduce the number of times this group of students were sent 

to the office. After meeting with students, some reported feeling anxious, 

worried, and/or upset, thus causing stomachaches and headaches. The 

school counselor then taught students positive coping strategies. Graph 

#1 to the left, indicates a decrease in office visits for five of the seven 

students from semester one to semester two. This increased the student’s 

overall time in the learning environment, attributing to academic success. 

 

Personal/Social ASCA M 3: Sense of belonging in the school environ-

ment. B-SS 5: Demonstrate ethical decision-making and social responsi-

bility.  

WCSCM D2: Acquire and demonstrate acceptable interpersonal skills as 

it relates to understanding oneself and others. F1: Acquire and demon-

strate self-management and responsibility for health promoting behavior.  

The school counselor and PBIS committee created lessons and cool tools 

for teachers to implement during weekly PBIS classroom time, based on 

the results of the ODR data. Graph #2 to the left, indicates a decrease in 

ODRs, both major and minor, from 364 in semester one to 191 in semester 

two. Staff also received additional resources to support student learning in 

the area of social skills, positive decision making, and conflict resolution 

skills.  

 

 

 

 

Career ASCA M 2: Self-confidence and the ability to succeed.  

B-SMS 10: Demonstrate ability to manage transitions and ability to adapt 

to changing situations and responsibilities.  

WCSCM H.1:Attain educational achievement and performance levels 

needed to reach personal and career goals.   

The school counselor taught lessons on worked-based management skills 

to the 5th grade students during the 2016-2017 school year. Lessons in-

cluded how to identify strengths and weaknesses, positive effects of self-

management, and methods and techniques to monitor self-management 

skills. Data was collected from student report cards in semester one and 

semester two as noted in graph #3, to the right. There were 12 students that 

demonstrated an increase in proficiency or advanced proficiency in the 

area of being prepared for class.  

School Counseling Program Goal #1 

By June of 2018, the current number of 1st and 2nd grade students 

receiving major ODRs will decrease by 15% from 86 to 73 as indicat-

ed by the baseline data in graph #1. The school counselor will meet 

with identified students in a targeted intervention to teach and support 

students self-awareness skills, positive coping strategies and provide 

additional tools to ensure student safety and success.  

                     School Counseling Program Goal #2 

By June 2018, 12 identified families with five or more tardies will 

decrease the number of tardies by 20% from 220 total to 176 total as 

indicated by the baseline data in graph#2 below. The school counse-

lor will work with students and collaborate with families to identify 

problem areas that are impacting students’ arrival as well as provide 

supports to increase student success in the learning environment and 

overall school engagement.  


